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News From Our Classmates...

On the 13th of December, 1769, Governor 
John Wentworth, acting in the name of

George III, King of Great Britain, granted a 
charter to Eleazor Wheelock for what became 
Dartmouth College.  The charter is a long, 
complicated, involved document. The core of 
it, however, lies in two sentences: first, : “that 
there be a college erected in the province of 
New Hampshire by the name of Dartmouth 
College for the education and instruction 
of youth of the Indian tribes in this land in 
reading, writing, and all parts of learning 
which shall appear necessary and expedient 
for civilizing and Christianizing  children of 
pagans, as well as in all liberal arts and sci-
ences, and also of English youth and others...
[Taken from A Dartmouth History Lesson 
for Freshmen by Francis Lane Childs,
Dartmouth Alumni Magazine, December 
1957]

Reverend Eleazor Wheelock
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A premier education has been the cornerstone 
of Dartmouth College from the modest begin-
ning as Eleazor Wheelock’s “academy” to the 
Ivy League institution built through the hard 
work and leadership of 17 past presidents,  

As we welcome Phillip J. Hanlon ‘77 as Dart-
mouth’s 18th President and 10th alumnus, we 
asked educators from our class to tell us their 
story; where they are, why they chose educa-
tion, what they think of the education field 
today, and what are their current hopes and 
dreams.  Here’s what we heard back:

Doug Bailey ’85 writes:
I am in Oaxaca at the moment finishing a 
book, but here goes... I am a Professor of 
Anthropology at San Francisco State Uni-
versity where I teach prehistoric archaeology 
and the origins of art. After a Classics degree, 
Dartmouth I went to the UK to do what was 
supposed to be a one-year Masters in Archae-
ology at Cambridge. I finished that in 1986, 
but didn’t get back the US until 2007. Just fell 
in love with studying the past. Took a PhD 
at Cambridge in 1991, and started directing 
excavations in Bulgaria (until I was thrown 
out in 1995 under the accusation that I was 



a spy... and after five-days with the Bulgarian secret 
police), and then I started digging in Romania, where 
I am just finishing up a project. Have done a little bit 
of work in Japan as well. 

Taught archaeology at Cardiff University in the UK 
from 1993-2007 and then had a sabbatical year at 
Stanford. During that year, I realized that my origi-
nal desire to teach and research and write and run 
excavations fit much more tightly with the US idea 
of a broad undergraduate education than it did with 
the UK or European one. In the UK, the pressure was 
always for academics and departments to produce the 
next big book or huge grant or mega-international 
project, and while I did that, there was very little 
effort expected from me to teach young people to 
think and explore and grow. It was frustrating. So, 
I was fortunate to establish myself as an academic 
fortunately relatively early in my career, and then I 
decided that I wanted to add a stronger commitment 
to teaching to what I was doing. It was the quality 
of intellectual stimulation that I remembered from 
classes at Dartmouth, by people like Jim Tatum and 
Jerry Rutter in Classics... though I have to say that I 
spent more time on the golf course and playing beer 
pong than I did at the library: opportunities wasted, 
or perhaps opportunities for education that missed 
their mark.

“For an educator, it makes  a fundamental 
difference when the people you  are 

working with (and I mean the students)
 value what it is that we are doing together...” 

So ten years ago or so, I realized that a return to the 
States was inevitable and though I visited and gave 
lectures at places like Stanford or Harvard or Penn or 
Michigan, I accepted a job at a large public university 
in the Bay Area: San Francisco State University. What 
I found addictive at SFSU was the type of student 
who comes here to learn. By law we have very low (or 
almost no) SAT requirements; we accept just about 
every student who applies from the five local coun-
ties. The result is a classroom full of people (or all 
ages and of all backgrounds) who are in that room 
because they want to learn; it’s not because their 
parents told them and groomed them to go to Yale or 
Berkeley. Some of our students have just come out of 
prison, others have been thrown out of elite schools, 
almost all are holding down part- or full-time jobs. 

I have taught at Stanford and given one-off lectures 
at most of the Ivies, but I have never had a better, in-
tensely engaged experience than the ones that I have 
every day at SFSU with this group of people. Here 
we have none of the SAT-rich / life-experience-poor 
overachievers who I meet when I visit Princeton or 
similar institutions. For an educator, it makes a fun-
damental difference when the people you are working 
with (and I mean the students) value what it is that 
we are doing together... when they value the commu-
nal working through of knowledge and the process 
of thinking and knowing as an inherent activity and 
not as just another chance to slot another plank into 
the bridge that will take them to law school or a bond 
desk in New York. 

Teresa Boucher ’85 writes:
At Dartmouth, I was a Spanish major and did FSP in 
Salamanca, Spain followed by LSA in Arles, France. 
After graduation, I studied for a year in Madrid, earn-
ing an M.A. in Spanish from Middlebury, followed 
by a year in Paris, earning an M.A. in French, also 
from Middlebury. I then continued at Princeton and 
earned an M.A. and Ph.D. in Romance Languages 
and Literatures.

At Boise State University in Boise, Idaho, I am a Pro-
fessor of Spanish, teaching Peninsular Spanish litera-
ture, culture and film and publishing primarily on 
the Spanish novelist Miguel Delibes. I have chaired 
the Department of World Languages for 12 years, 
more than doubling the number of full-time faculty 
and increasing the number of languages offered from 
four to ten: American Sign Language, Arabic, Basque, 
French, German, Japanese, Korean, Latin, Mandarin 
Chinese, and Spanish.

Collectively, the faculty has advocated for the human-
ities, expanded study abroad opportunities, facilitated 
proficiency testing in languages we don’t offer, in-
corporated service learning, established concurrent 
enrollment with area high schools, reached out to 
the local language-specific communities, encouraged 
first-generation college students to complete their 
undergraduate program and pursue graduate stud-
ies in various fields, experimented to find effective 
approaches to online teaching and mobile learning... 
and the list goes on.

As an undergraduate at Dartmouth, my first course in 
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Spanish was with Bob Russell and in French with John 
Rassias. Where else besides Dartmouth do incoming, 
first-year students get to study with full professors 
displaying such infectious passion, each in their own 
way?

Shortly, I will be stepping down as chair and going on 
sabbatical for the first time in my 19-year career, so 
you’ve caught me at a good time, in a contemplative 
mood!

Gretchen Townsend Buggeln ’85 writes:
I’ve put together a career teaching in both museums 
and universities, after an M.A. in material culture and 
museum studies and a Ph.D. in American studies. 
Spent ten years working/teaching at the Winterthur 
Museum in Delaware and in 2004 moved to teach in 
Christ College, the honors college at Valparaiso Uni-
versity in Indiana.  I teach salt-of-the-earth, earnest 
Midwestern students everything from Plato to con-
sumer culture and architectural history. My honors 
faculty is truly interdisciplinary (the colleague in the 
office next door is an anthropologist of contemporary 
Japan) and that means I’m learning every day. 

The world gets more and more interdisciplinary, but 
despite the best of intentions colleges and universities 
have a hard time breaking out of disciplinary enclaves, 
largely because of the administrative bog. A few years 
ago I read a book by Daniel Pink called A Whole New 
Mind, and I think about his words a lot.  In short, jobs 
of the future will go to people who are creative and can 
communicate well, read words and objects and im-
ages, make connections -- the people who need to be 

“in the room.” 
Learning to think across disciplinary boundaries is dif-
ficult but ultimately energizing. We teachers also have 
to be careful to sustain the basics (such as teaching 
writing well, something terrifically time-consuming!) 
and to be both enthusiastic and critical of new tech-
nologies in the classroom. This generation of students 
has no trouble zipping around the internet to gather 
information, but we’re seeing that it is increasingly a 
challenge for them to build and sustain a patiently con-
structed argument in writing. 

“We teachers also have to be 
careful to sustain the basics 

(such as teaching writing well, 
something terrifically time-consuming!) 

and to be both enthusiastic and critical of new 
technologies in the classroom.”

My husband teaches global studies at Culver Acad-
emies, and we have two teenagers contemplating their 
futures in a complex world. Education is a frequent 
topic in our house!

I found a scholarly niche in the material culture of 
religion and write about the interpretation of religion 
in museums, museums as sacred space, and American 
religious architecture.  Just finished drafting a book 
about the (admittedly often not very attractive!) sub-
urban churches of the postwar period and the religious 
culture they embody.

Best wishes to my classmates.  Dartmouth prepared me 
well. Sadly haven’t made it back there in over 20 years!
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Julie Craven ’85 writes:
I have been a public school teacher for 23 years, and 
a teacher for 26, pretty much since I left Dartmouth a 
year early to start a Chinese language program at St. 
Paul’s School in Concord, NH.  

I had always wanted to teach -- public education to 
me is such a cornerstone of a vibrant democracy, 
and was further inspired by a course I took at Dart-
mouth with Dick Hendrick, the Hidden Curricu-
lum.  I enjoyed my two years at St. Paul’s, but public 
school was where I wanted to be, working in places 
where a strong school can make a difference.  Spent 
a year and a half in Taiwan cementing my Chinese, 
then returned to the U.S. for an Masters of Arts in 
Teaching.  I have been fortunate to have taught at 
two very dynamic urban schools, each with a social 
justice mission -- five years in San Francisco teaching 
U.S. History to 8th graders at a school in the Mis-
sion District, and the rest of my time in Cambridge, 
Mass, most of it teaching a mixed 7th and 8th grade 
Humanities class at a K-8 school (with a brief stint in 
between working at a portfolio research project based 
at Harvard).  Some might shudder at 23 years with 
middle schoolers, but I learned early you either love 
them or leave quickly. 

I have never regretted my career choice -- teaching 
keeps my brain nimble, and students keep me honest.  
As a colleague says, I am never, ever bored at my job.  
I am definitely saddened by current trends that have 
teachers drowning in data and losing autonomy over 
their craft, and I recoil at what I see is the push to 
privatize public education.  Doing what I can to join 
with colleagues to keep these forces at bay and protect 
what opportunities are left for teachers and students 
to find joy in the classroom.  And, I always make sure 
to enjoy my summers off!

Jeff Dreiwitz ’85 writes:
I retired from the US Navy in 2008 and then started 
teaching English Composition at a Community Col-
lege near my home in Texas.  This was a part time po-
sition, and I continued to seek full time employment 
as a federal civilian.  I finally was hired by the Depart-
ment of Homeland Security’s Citizenship and Im-
migration Services in Summer of 2012 and stopped 
teaching then after 4 years.  So I am no longer in the 
education field but enjoyed four years as an Adjunct 
Instructor of English Composition and Literature.  

The highlight was teaching the Survey of Ameri-
can Literature courses in 2010:  I was teaching two 
courses during the same term -- one was the litera-
ture up to the Civil War and the other covered the 
works following the Civil War through today.  Now 
I work for Immigration doing Security and Emer-
gency Management.  I got to see during my time 
in teaching the challenges and debates especially 
regarding the value of the liberal arts education and 
its place today in the 2-year college.

Dan Fagin ’85 writes:
Yes, contrary to all expectations (especially my 
own), I am now a professor of journalism at New 
York University. I have no PhD, no M.A., no color-
ful robes to wear at Commencement. I have a tweed 
sportcoat but no pipe. Yet I do, somehow, have ten-
ure at a respected university. How did this happen? 
I’m not exactly sure, but it had something to do 
with many productive years as a working journalist 
specializing in environmental topics. That caught 
the attention of NYU, which was looking for a new 
director of its masters program in science journal-
ism, one of the best in the world. Times are tough 
these days at newspapers, so I feel very fortunate to 
have a job that gives me to plenty of time to pursue 
my own writing while also allowing me to work 
with some very smart and ambitious young story-
tellers who are busy reinventing journalism for a 
digital world.

Professor John Rassias, teaching still!



The big news for me this year is the publication of 
the book I’ve been working on for more than six 
years. It’s called Toms River: A Story of Science and 
Salvation, and even my children were slightly im-
pressed when the New York Times generously called 
it “a new classic of science reporting.” As a result, I’ve 
been all over NPR this year -- but still, sadly, no invi-
tation from John Stewart or Stephen Colbert. Either 
would *definitely* catch my kids’ attention.

My daughters are tough to impress because they’re 
both Dartmouth people -- just like their mother, 
Alison Frankel ‘85, who writes about legal issues for 
Thomson-Reuters and, incidentally, has an astonish-
ing number of Twitter followers. In our 25th year of 
marriage, it was a real joy for us to be in Hanover 
in June to see Anna collect her diploma 28 years 
after we did. (I still remember Dean Ed Shanahan 
“jokingly” threatening not to hand me the precious 
parchment because he was still sore about some of 
our editorials in The D.) Anna is heading to Bain 
Consulting; her sister Lily is a ‘16 and is thinking 
about becoming a history professor. Both of them 
absolutely love Dartmouth so I’ve been coming up 
to Hanover as much as possible to harass them, and 
also to work with editors and reporters at The D. 

“...what I try to transmit to my students 
is what I learned in Silsby and 

Reed and 105 Dartmouth: 
Follow your passions, push your limits,

 and never stop learning.”

One of the things I have learned, the hard way, 
is that no one teaches you how to be an effective 
professor. You get hired for your writing and your 
research, not because you’re any good inside a 
classroom. So I have learned by trial and (plenty of) 
error, and as a result often think about long-ago days 
in Dartmouth classrooms. I have tried to channel -- 
as if that were possible! -- great teachers like Roger 
Masters, James Cox and Jere Daniell. I’ve also tried 
to remember what it feels like to be a student, which 
is why I never force anyone to buy my book (though 
you can pick it up yourself at your local bookstore 
or online!). Most of all, what I try to transmit to my 
students is what I learned in Silsby and Reed and 105 
Dartmouth: Follow your passions, push your limits, 
and never stop learning. It’ll keep you young.

Debbie Hellman ’85 writes:
Thanks for reaching out.  I am Professor of Law at 
the University of Virginia.  I joined the faculty here 
last fall, after teaching at the University of Maryland 
School of Law for 17 years.  I love law teaching and 
especially love UVA.  The faculty and students at 
Virginia are truly fabulous – thoughtful and intellec-
tually engaged.  

Also, my family and I are enjoying life in Charlottes-
ville.  I moved here with my husband Derek Brown 
and my two daughters Julianna (11) and Justine (9).  
My work focuses on understanding the philosophi-
cal foundation of discrimination law and also on the 
relationship between money and rights.  With regard 
to the first topic, I have written a book When is 
Discrimination Wrong? (Harvard Univ. Press 2008) 
and am currently editing a volume for Oxford Press 
on the Philosophical Foundations of Discrimination 
Law.  With regard to the topic of money and rights, 
thus far my focus has been on the constitutionality 
of campaign finance laws but I hope to expand from 
there.  

Daniel Heyman ’85 writes:
As a practicing visual artist, I read with great inter-
est the last newsletter about ‘85s in the arts. I’ve been 
teaching since junior year, but it’s always been sec-
ondary to my career as an artist. In years when I’m 
feeling flush, like when I was awarded a Pew Fellow-
ship and the following year a Guggenheim Fellow-
ship, I take a hiatus from teaching, but I always miss 
it. My husband is an assistant director of a French 
elementary and middle school, so even then educa-
tion is always a topic at home.

“...through teaching there is learning.”

I have been teaching since my junior year in college 
when I had my first gig as a French TA. I don’t think 
my French was that great, but I learned to learn on 
the job, and that class became a model for me -- 
through teaching there is learning. When you teach 
something, you need to know that subject better 
than you hope your best students will by the end of 
the class, so prepping for a class for me involves lots 
of study, especially when it comes to a subject that 
has a lot of subjective wiggle room. When I teach 
drawing, I know what a drawing can be for me, but I 
want the students to discover what it can be for each 
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of them on an individual and personal level, so I 
need to present a variety of approaches, and encour-
age a student who opts for a different path than my 
own. 

Junior spring I did a Tucker Fellowship as a first 
grade teacher’s aid at St. Bridget’s Elementary in 
Jersey City where Dartmouth had a longstanding 
connection.  I have taught in all kinds of schools 
and universities since then, both here and abroad. 
I currently teach at Princeton, Rhode Island School 
of Design, the University of the Arts and the Penn-
sylvania Academy of Fine Arts. I won’t be teaching 
this coming fall as Dartmouth has invited me to be 
that term’s Artist in Residence. My studio will be in 
the new Black Family Art Building across from the 
Hop, and I welcome anyone to stop by and say hi. I 
will have a show of current work in the Jaffe-Friede 
Gallery in the Hop opening in September.

“Teaching is a way to seriously 
engage intellectually with younger
 generations, whose lives exist in 

another world from my own.”

Working with undergraduates and graduates for 
about 20 years has been vital for my own art prac-
tice. My students -- who I truly love -- keep me 
thinking about what art can be for myself, where it 
might fit in in their lives, and how it helps to shape 
our common culture.  Teaching forces me on a regu-
lar basis, to articulate at all sorts of levels why I be-
lieve in art and highly value being an artist. Teach-
ing is a way to seriously engage intellectually with 
younger generations, whose lives exist in another 
world from my own. My favorite teaching experi-
ence these days comes every January, when I bring 
a group of 20 RISD students to Japan for a month 
to make paper out of mulberry branches up in the 
mountains of Shikoku Island, and visit important 
cultural sites in the Kyoto region. It reminds me of 
the LSA and FSP terms I spent in France, and over 
the course of the month I can see the eyes of my 
students opening to new possibilities they imagine 
in their own future. 

You asked about the state of education these days. 
Frankly for all our lip service, the US doesn’t value 
education for all its citizens. We too easily let the 
poor be under-served by inadequate school systems 

whose resources are artificially constrained. I live in 
Philadelphia, where the local public school system 
is under such financial distress that it has suspended 
art, music, after school athletic programs, vice princi-
pals and school nurses for the coming year. Nurses?!  
Shame on us. We are an extremely rich society that 
could do much better than this! As a society we have 
the money, but we choose not to use it for the public 
good, and that will continue unfortunately to nega-
tively affect our country for years to come.

Henrietta Hung ’85 writes:
I grew up speaking English, French, and Cantonese, 
and by the age of twelve had also learned Mandarin, 
Malay and Spanish.  My college application essay was 
about how languages had shaped my identity and 
outlook, but I never thought I’d actually do anything 
with language after college. At Dartmouth I was a 
pre-med French major. Sometime during my junior 
year my advisor Virginia Swain suggested I check 
out Anthro 59, Introduction to Modern Linguistics, 
taught by Hoyt Alverson, so I did. That term, the 
spring of 1984, Prof. Alverson invited Noam Chom-
sky to give two talks, one about linguistics and one 
about politics. I only went to the one about linguis-
tics, and I was hooked. I realized I didn’t want to be a 
doctor, I didn’t like literature that much, and I didn’t 
want to be a language teacher. Thank goodness for 
Liberal Arts!

I went on to do an MA to learn more about the 
subject and then did a PhD. This means I have been 
affiliated with one university or another pretty much 
since I entered Dartmouth in 1981. After my kids 
came along I left my tenure-track job at the U of 
Ottawa, and since then I have been teaching part-
time at MIT, Brandeis, Tufts and Northeastern. It 
has worked out well; I don’t miss the research or the 
administrative duties, but I really love the teaching, 
and I really love the students. I mostly teach phonet-
ics and phonology and while most students eventu-
ally forget everything, a small number of them will 
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have had their eyes and ears opened to a whole new 
world, that of the patterns and constraints that un-
derlie the sounds of all human languages.

Dartmouth didn’t have a linguistics major in our 
day, so I had to take all the courses I could that had 
anything to do with linguistics: another Anthro 
course, a Psych course, a CS course. Today Dart-
mouth has a thriving Linguistics and Cognitive 
Science program which specializes in document-
ing and saving endangered languages. One of the 
biggest challenges we face at Northeastern and 
Brandeis is that as a small program we are per-
petually understaffed and underfunded and at the 
mercy of the larger department under which we are 
subsumed. Thanks to a supportive administration, 
Dartmouth has built a program from scratch, hired 
great faculty, and made a great niche for itself in the 
linguistic community.

Oh, and another thing happened in that Anthro 59 
class my junior spring: I met my future husband, 
Paul Perry ‘85!

Jeanne Miller ’85 writes:
My pathway to education all started when I was in 
third grade.  When asked, “What do you want to 
be when you grow up?” my answer was “A teacher 
or an ice skater.”  The only time I spend at the ice 
rink now is as a hockey mom, but I do spend a lot 
of time in classrooms, whether teaching bilingual 
kindergartners or supervising college students who, 
like me, want to be teachers when they “grow up.”

How did I get here?  I arrived at Dartmouth and 
found outlets for working with children:  volun-
teering in pediatrics at Mary Hitchcock, working 
at day care centers in Norwich and at Dartmouth.  
Taking Affective Education sophomore winter with 
Barnes Boffey was a turning point, and I signed on 
for Teacher Preparation Plan A, beginning the route 
to elementary certification.  I survived the gruel-
ing re-writes of ED 20 and reveled in ED 42, 43, 44 
-- a whole term of full-time practice teaching in 3rd 
grade at the Lyme School.  

College housemates may remember laughing while 
trying to decipher misspellings in the third-graders’ 
reading journal entries, like when Charles wrote 
“This book is a haned hose” but really meant “This 
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book is about a haunted house.”  I remember savoring 
the experience, from journal entries to lesson planning 
to teacher’s room chatter. 

My foray into early childhood education came by de-
fault when, after graduation, I did not find an elementa-
ry teaching job in Boston.  I taught in child care centers 
for a few years then went to HGSE to get my M.Ed.  
Pregnant with my first child, I took a language develop-
ment course, and the following semester, with newborn 
in tow, I took second language acquisition and bilin-
gualism.  Having been a French major at Dartmouth, 
I set up an internship at the nearby French/American 
bilingual school and so began a concentrated focus on 
bilingual education.

“My aspiration is that bilingualism 
will be valued in all students and 
considered an asset for optimal 

literacy development.”
 
Now, many years later, spent raising three daughters 
to be bilingual and continuing to teach at the bilingual 
school, I am also a doctoral student, focusing on early 
childhood bilingualism and biliteracy.  Biliteracy devel-
opment, or learning to read and write in two languages, 
involves cultivating children’s linguistic and cultural re-
sources.  This is not necessarily a concern in a bilingual 
school where both languages are regarded favorably, but 
a timely issue with the growing population of English 
learners in schools in America.  My aspiration is that 
bilingualism will be valued in all students and consid-
ered an asset for optimal literacy development.  

I did not choose a teaching career so I could have sum-
mers off, but I do welcome the break as a chance to 
rejuvenate and to plug away at the doctorate.  When I 
sign in at yoga, the instructor asks, “Are you a student 
or a teacher?” “Both!” is my standard reply, grateful for 
the discount that either status provides, and conscious 
of the fact that education is indeed a big part of my life.  

Kate Monteiro ‘85 writes:
Although I am employed by Brown University I’m 
not really in the “education field”.  I do information 
technology work at Brown.  My major personal ac-
complishments are in the field of civil rights activism 
and community organizing for the Rhode Island LGBT 
community.  



Robert Nadler ’85 writes:
I am a Professor of Urology at Northwestern Univer-
sity Medical School in Chicago. I very much enjoy 
teaching the medical students, residents, and fellows. 
While I do lecture several times per year, most of the 
teaching is one on one, showing them how to oper-
ate, examine patients, and generally deliver good 
care. The teaching really makes the job, which I love, 
that much more fun. You are constantly stimulated to 
perform at your best and that translates into not only 
research ideas, but better patient care. As an aside 
Andrew our oldest son enrolls at Dartmouth this fall 
as part of the class of 2017 so we will get to spend a 
little more time in Hanover over the next four years. 
Needless to say Lisa (Lisa Reilly Nadler ’85) is be-
yond ecstatic and is ready to move in with him and 
relive her college experience!

Thom Peters ’85 writes:
Although I had a brief hiatus in banking and then in 
graduate school, I’ve been teaching in independent 
schools since I left Dartmouth. Twenty of those years 
have been at Hopkins School in New Haven, CT.  The 
courses I have taught have focused on United States 
and global history, but recently our curriculum has 
created a focus on “Atlantic Communities,” some-
thing midway between the two.  Beginning with 
1450, the two-and-a-half year sequence of courses 
looks at the growth of a sense of identity shared by 
the continents surrounding the Atlantic Ocean. The 
focus remains heavily on United States and Euro-
pean matters, but there are opportunities for broader 
views.  In addition to making obvious connections 
between events that had been separated under “the 
old curriculum” like the American, French, and Hai-
tian Revolutions, it has other benefits.  For instance, 
my “European” history colleagues tap me for explana-
tion of United States events and vice versa.  

In addition, I’ve enjoyed teaching upper class elec-
tives entitled “Twenty-first Century Democracy” and 
“Philosophy, Religion and Ethics.”  The Philosophy 
course in particular has been important to me.  It 
provides an opportunity to interact with students in 
meaningful ways on meaningful issues.  A wonder-
ful cross section of the student body signs up for 
the course each time, making the discussion always 
enlightening and enlivening.  

Outside of the classroom, I’ve had experience as a 
class dean of students, admissions interviewer, career 
review leader, and archivist (Hopkins was founded 
in 1660!).   I love the diversity of things I can do as a 
teacher and the ability to continue to explore ideas 
with friends and colleagues.

Laura Robertson ’85 writes:
I am not one of those people who dreamed of be-
coming a teacher.  At Dartmouth I took courses in 
education, mainly due to the amazingly supportive 
and talented faculty in the department:  Martha Rich, 
Ted Mitchell, Barnes Boffey, and others.  I believe that 
teaching is one of the most personally demanding 
and rewarding roles that someone can choose.

“In teaching, every day holds wonders.” 

I teach for the small moments.  When I hear a stu-
dent say, “I hope my brother gets to work with you,” I 
am reminded of the importance of my work on many 
levels.  This is a student whose parents are engaged in 
a contentious custody battle.  He needed daily sup-
port in reading in first grade, but is not an indepen-
dent reader.  In teaching, every day holds wonders.  
To some people, these may go unnoticed, but if I let 
myself take a moment to observe and reflect, I find 
that the students teach me more than I teach them.

I have taught in five different schools, four public 
and one private.  Each position has provided its own 
rewards and challenges.  As a classroom teacher, I 
learned just how much students responded when 
I tried to find the best in each of them.  As much 
as I enjoyed having that close relationship with my 
elementary students, over time I felt the need to focus 
in one subject area.  From 2000-2003 I studied at the 
Elms College, and earned certification as a reading 
specialist.  During that time, I trained as a Reading 
Recovery teacher.  This was the most powerful profes-
sional development I have experienced as a teacher.  
It made me rethink my role as an educator, and 
helped me to focus on each student, to make the most 
of each interaction.

My current position as a reading specialist has been 
a natural step in my professional progression.  (And 
no, I do not aspire to be an administrator.  I would 
miss the face-to-face time with students.)  My day is a 
mixture of one-one lessons, small group instruction, 
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assessing students, inputting data, modeling lessons 
for teachers, and meetings about students.  I am for-
tunate to teach in a school filled with dedicated edu-
cators.  There are so many wrap-around services that 
I truly believe no student falls through the cracks.  I 
am glad that I found this career, or that it found me, 
and if I had the chance to start all over again, I would 
make the same choices that I have.

John T. Scott ’85 writes:
I am currently a Professor and Chair in the De-
partment of Political Science at the University of 
California, Davis.  After Dartmouth, I attended the 
University of Chicago, where I received my PhD in 
1992.  Before coming to UC Davis in 2000, I was at 
the University of Houston with a dual appointment 
in Political Science and the Honors College.  My 
specialty is political philosophy, and especially the 
thought of Jean-Jacques Rousseau, whose work I first 
encountered at Dartmouth with Roger Masters and 
on whom I wrote my senior honors thesis.  

I have written or edited six books on Rousseau, 
including most recently a book on the famous quar-
rel between Rousseau and David Hume, The Phi-
losophers’ Quarrel (Yale University Press) and a new 
translation of his political writings, Jean-Jacques 
Rousseau’s Major Political Writings (University of 
Chicago Press).  I also have a forthcoming book on 
Machiavelli’s Prince.  In addition to numerous articles 
on Rousseau, I have written articles on other think-
ers, including Aristotle, Machiavelli, Hobbes, Locke, 
Adam Smith, and Montesquieu.  

In addition to my research in political theory, I have 
done empirical studies of distributive justice behav-
ior, perceptions of the legitimacy of Supreme Court 
decisions, the location and relocation of state capitals 
in the United States, and, probably more interest-
ing to most people, political bias in Olympic figure 
skating judging during and after the Cold War.  I 
teach political thought at both the undergraduate and 
graduate levels, and have won a number of teach-
ing awards, including most recently the winner of 
the 2011 UC Davis Distinguished Teaching Award 
for Graduate Teaching and Mentorship.  Perhaps 
my proudest achievement as a scholar, however, was 
finally getting an op-ed published in the New York 
Times last year -- every academic’s dream.
I am married to Adrienne (Wilscam) Scott ‘85.  

Adrienne spent eight years in the educational 
publishing business in Chicago, rising to Senior 
Editor at ScottForesman, before deciding to go back 
to school in order to become a teacher.  Adrienne 
already had an MA in English from Northwestern 
University (1990), in addition to her work in educa-
tional publishing working on textbooks and other 
materials, but apparently she still needed remedial 
instruction in order to learn to teach, so attended 
the University of Houston and got her teaching cre-
dential.  She teaches high school English, including 
AP English courses, and last year she was awarded 
Teacher of the Year for her entire district.

Joel O. Thayer ’85 writes:
I’ve been recently hired by Dean College in Frank-
lin, Massachusetts as Program Coordinator for Arts 
and Entertainment Management.  Previously, I was 
teaching full time at Bridgewater State College also 
in Massachusetts as a professor of Theater.  I’ve just 
started my 27th year running a summer theater 
program for the Star Players of Bristol County in 
Taunton Mass.  After leaving Dartmouth I obtained 
my MFA from the Yale School of Drama in ’89 and 
then my JD from Suffolk Law School in ’96.

In addition, I’ve served as Managing Director of The 
Portland Stage Company in Portland Maine during 
which time the theater was able to erase an extraor-
dinary fiscal deficit and purchase its own building.  
I am also a graduate of the Commercial Theater 
Institute in New York City and produced “Queens 
Blvd.” and “Jodie’s Body” off-Broadway in New York.  
I founded the Star Players of Bristol County in 1987 
and have produced and directed over twenty-five 
Broadway musicals in the greater Taunton area.  In 
2008 my production of “My Fair Lady” received the 
prestigious New England Theatre Conference Moss 
Hart Award for best community theatre production 
in New England. My work as a designer has been 
seen at:  The Old Globe Theatre, Tyrone Guthrie 
Theatre, Boston Opera, Zelebar Theatre, Yale Rep-
ertory Theatre, Yale Cabaret, Hopkins Center for 
Performing Arts, Queens College, The Alliance 
Theatre, John F. Kennedy Center, Bridgewater State 
University, and the Star Players of Bristol County. 
 I have held numerous Arts & Entertainment man-
agement positions throughout my varied career 
including: Lawyer, Producer, Director, Professor and 
Managing Director.
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From our Guest Editors...
Facing the Bombings, Facing Ourselves:  A Cambridge public school teacher grapples with 
the Boston Marathon bombings and their aftermath.
By Julie Craven ‘85

 “They wanted to divide us.  They wanted us to turn on each other.”  I can’t get these statements about the alleged 
Boston marathon bombers out of my head.  They appeared in a column on the front page of the Metro section in 
the Boston Globe .  The columnist was making a powerful statement against using the immigrant identity of the 
suspects as an excuse to “seal up our borders and turn inward and look at foreigners with suspicion.”  He spoke 
of the heroics of Carlos Arredondo, an immigrant from Costa Rica, who saved the life of a man whose femoral 
artery had been severed in the bombing; he named Danny, the carjacking victim who was also an immigrant 
from China, whose ability to stay alive and escape helped the police locate the suspects and perhaps avert more 
attacks; and he lauded Tarek Ahmed, the gas station attendant and an immigrant from Egypt, who stayed calm 
enough when Danny fled into his store to call 911 and alert the police.  The columnist argues, rightly, that our 
nation is more vibrant because we are a nation of immigrants.  Which of these men are we not grateful to have 
among us?  If anything, we should use this senseless tragedy as further impetus to fix our broken immigration 
system.  I am appreciative that he and the Globe published this important message.

Yet I keep coming back to those two sentences embedded in his column: “They wanted to divide us.  They 
wanted us to turn on each other.”  Let me ignore the fact that it is impossible to know what those who planted 
the bombs wanted.  It was an incomprehensible act of violence.  Based on the statements that I have read, it 
seems that the alleged bombers may only have had a loosely constructed sense of what they were doing and why.  
Their act grew out of some unfathomable feeling of anger and displacement that defies my comprehension even 
as I try to name it enough to finish this sentence.  

It is the “us versus them” of those sentences that so deeply troubles me.  The more this tragedy unfolds, the more 
I want to cry out against any attempt to name who “we” and “they” are, even when done to defend a particular 
group’s right to be included.  The very act of arguing for inclusion means that belonging is negotiable.  Moreover, 
as a Cambridge resident and teacher, what do I do when “they” are part of “us?”

I have been fortunate to have attended many workshops at an organization called Facing History and Ourselves, 
whose stated mission is “to engage students of diverse backgrounds in an examination of racism, prejudice, and 
anti-Semitism in order to promote the development of a more humane and informed citizenry.”  FHAO provides 
educators with training in curriculum, pedagogy, and language to address these complex issues.  It has given 
me the courage to try to face the reality that members of my community could be perpetrators of such violence. 
And it has given me a powerful tool, the lens of identity and membership, to use as I grapple with how a com-
munity can respond to such a deeply unsettling reality. 

First, I am acutely aware of how the complexity of my own identity is shaping my response to the events as they 
have unfolded around me.  I am the partner of a marathoner who ran that day.  I am the friend of a person who 
underwent surgery to remove shrapnel embedded only inches from her heart.  I am a parent of a freshman 
at Cambridge Rindge and Latin School, which also educated the Tsarnaev brothers.  I am a teacher at a Cam-
bridge middle school who has colleagues who taught a sweet, friendly, slightly shy elementary student, now a 
young man lying in a hospital bed charged with a horrific crime. I was a teacher for 16 years at the King Open 
School, a Cambridge K-8 school of which I am immensely proud for its caring, curriculum, and community, to 
which I owe deep gratitude for the extraordinary education my son received.  It is also the school that educated 
a thoughtful, respectful young person now accused of lying to police in a terror investigation.  Indeed, I taught 
that young man for two years, an hour and a half a day.  I am a Cambridge resident dealing with my own post-
traumatic stress, rooted in a week of sirens and helicopters and neighborhoods swarming with police and media, 
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and a 6 a.m. wake-up call from the police telling me to “secure in place.”  And I will always be the person who still 
grieves for two dear friends murdered in the prime of their lives, one while a Peace Corps volunteer in Nepal, the 
other killed in the bombing of Pan Am Flight 103 over Lockerbie, Scotland in 1988.  

All these identities collide in my heart and head, making me ricochet between emotions.   I know I will have 
to battle a seed of fear when I go to cheer my partner at future marathons.  My heart aches for those killed and 
injured by the bombs.  It aches for their families and friends and the struggles they will all face as they push to 
heal physically and emotionally.  Yet the complexity of my identity has made it impossible for me to refer to the 
Tsarnaev brothers as “them.”  They belong to my community.  They are the neighbors, friends, students, and class-
mates of my neighbors, friends, students, and colleagues. And so, I can’t help it; there are moments when my heart 
aches for the Dzhokhar who was part of my community, and who now lies in a hospital bed in prison, isolated 
and alone.  I feel confused by that emotion.  But I can’t reduce the entirety of his identity as I know it down to 
“monster.”  He is accused of a monstrous crime, one to which he seems to have admitted guilt.  He must be held 
accountable for his actions in a court of law. 

Yet he is one of the “us” to which I belong.  I have to somehow face that reality.  In grappling with it, I find great 
power in using the narratives of voices that I have heard through my work with Facing History and Ourselves.  
Maya Angelou once described the Holocaust as that time “when millions of ourselves were murdered by millions 
of ourselves.”   Angelou makes us face history: the Holocaust was not perpetrated by monsters, but by ordinary 
human beings who gradually separated themselves from others like themselves and ended up complicit in one of 
the greatest collective atrocities in human history.    

How do we decide whose identity is reduced to the single label of a monster and whose is not?  We revere Thomas 
Jefferson who penned words in the Declaration of Independence that continue to inspire us to be our better col-
lective selves.  Yet wasn’t he also the man who loved a woman he owned, and who allowed the shackling, beating, 
and selling of her people? I have on my classroom wall words George Washington wrote in support of Jews in 
Rhode Island in 1790,  “To bigotry no sanction, to persecution no assistance.”  He also chose to enslave people 
based on the color of their skin.  Are not the actions of these founding fathers monstrous?  

As my students and I talked about the bombings and their aftermath, we grappled with the story of the Muslim 
woman in Malden who was punched and sworn at as a “f**king Muslim” as she pushed her child in a stroller the 
Tuesday after the bombing.   We reflected on the story of the Revere teenager, an immigrant from Morocco, who 
received threatening messages and whose father stayed home from work out of fear for his family, all because the 
New York Post plastered the teen’s image on its front page along with the headline: “Bag men: Feds seek these 
two pictured at Boston Marathon.”   In the course of the conversations, a number of students shared times they 
were seen as not belonging.  A Muslim student spoke of feeling singled out at airports for frisking.  A boy of color 
described how it hurts to know that if he walks down the street at night and happens to have his hoodie up, there 
are people who are scared of him; he also shared that their fear scares him because he knows what can happen to 
young men of color who are seen as threats.  A student of Chinese descent spoke about how tired she is of people 
being surprised she has no accent and assuming she is an immigrant, not a native-born American citizen.  She 
wondered what it takes to be seen as American.  

All these young people of color struggle with belonging. None of us can make sense of this bombing, but we can 
get to know each other better, to find ways to connect in our common humanity. We must find the courage to face 
the complexity of who “we” are, even if it is troubling.
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Voices from Campus...
The Dartmouth Teacher Education Program:  Doing Well to Do Good 
by Rebecca Holcombe
Director, Dartmouth Teacher Education Program

Last spring, I was on the phone with the Principal of an urban charter school in Boston, who had just observed one 
of our recent graduates teach a sample lesson. “Her planning is the best I have seen from a beginning teacher; it is 
what I would expect from an experienced teacher!” said the Principal.  I was not surprised, and our graduate got 
the job. 

As Director of the Dartmouth Teacher Education Program (DTEP), I have had the privilege and joy of work-
ing with some of the most extraordinary, thoughtful and intellectually rigorous young people I have met.  Our 
program is designed to serve students who are professionally committed to education and to developing the skill 
they need to actually improve life outcomes for the children they serve.  We draw on recent research about how to 
develop effective teachers, to ensure our students have a positive impact in the classroom.  Our students graduate 
with certification to teach in public schools.  

The TEP at Dartmouth College is unique in being an integral part of an undergraduate department of education 
with a Mind, Brain, and Education philosophy. Here, students have the opportunity to explore what we know about 
learning and development  – from neuroscience, cognitive science, psychology, linguistics, and other fields – that is 
relevant to pedagogy. 

“As teachers, we thus measure our effectiveness in terms of evidence
of the growth we can foster, and not the 

absolute level of performance our students demonstrate.”

What does this look like in practice? As an example, a key tenet from neuroscience is that the human brain is 
plastic: it changes with experiences, and is molded through interaction with the environment. Understanding the 
remarkable plasticity of the human brain has substantial implications for how we think about teaching. We can 
no longer treat our students’ intelligence as fixed; instead, we must seek to foster a learning mindset in students, 
such that students believe intelligence is changeable with effort. We see “mistakes” as learning opportunities; and 
growth- oriented learners and teachers seek out and persist at challenging learning tasks in order to increase their 
knowledge. As teachers, we thus measure our effectiveness in terms of evidence of the growth we can foster, and 
not the absolute level of performance our students demonstrate. 

Many of our students are deeply motivated by a desire to ensure that all children – especially children from less af-
fluent communities-- have the kind of rich and powerful educational opportunities they themselves had. The MBE 
approach also helps to identify neurocognitive processes impacted by poverty so that we can target those neuro-
cognitive processes through our teaching. For example, if stressors associated with poverty impair students’ work-
ing memory, which is critical to success with academic tasks, teachers need to design tasks and lessons in ways that 
both develop working memory and support students’ working memory until it is sufficiently developed for stu-
dents to complete complex tasks independently.

Our students know that time in the classroom is precious.  They also know that some of the most effective peda-
gogies for many of their students have not yet been developed.  We equip them with a set of research skills and a 
strong foundation in the science behind learning, so that they in turn can be strategic in the classroom and develop 
practices that have a critical impact on the life outcomes of the children they teach.  
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Our program requires all candidates to complete a small research project in the schools in which they teach, and 
these projects give some inkling of their power to ask tough questions and change the way schools do their work.  
For example, one secondary candidate studied high and low achieving students’ reported motivations to write, 
and discovered that her school’s grading scheme and incentive structures actually worked to discourage writing 
amongst many of the lower achieving students.  An elementary candidate collected and analyzed data on girls’ and 
boys’ reported perceptions of their own ability in science, as well as their observed level of participation in sci-
ence activities, in order to understand the relationship between engagement and perceived ability in science.  Our 
students are constantly observing, questioning and pushing our understanding of teaching practice.    

Dartmouth TEP is not for everyone; our program is demanding.  However, the students who join our program 
relish the challenge. As a former teacher and school principal myself, I am constantly inspired by my students, and 
so proud that Dartmouth can, through our TEP graduates, ensure that students who most need better educational 
opportunities can have them. 

TEP students meeting with Professor Bob Siegler from Carnegie Mellon Univeristy, brought in by the Education 
Department to speak about children’s thinking in mathematics and to discuss math instruction.  

   
	 MIND	
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News from Our Officers...

HOMECOMING BIRTHDAY BASH!!
October 11-13, 2013

Please join us for our 50th birthday bash during 
Homecoming Weekend

Friday, October 11, 2013
Dartmouth Night Parade - 7PM
Meet at the corner of Crosby and Lebanon Street. 
Look for the Dartouth 85 banner and birthday 
balloons!
Parade starts at 7:30PM

Bonfire on the Green - 8:30PM

Saturday, October 12, 2013
Class of 85 - 50th Birthday Party

Where: Top of the Hop
When: Pre-Game
  Saturday, October 12, 2013
Time:  11:30AM-1:30PM

Birthday Cake Cutting at 12:45PM

Dartmouth vs. Yale - 1:30PM

If you have any quesitons or suggestions for the 
event, please contact Joe Riley at

jriley851@gmail.com
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Calendar of Events
August 26, 2013 Class of 2017 - Freshman Trips Begin

September 16, 2013 Fall Term Begins

September 20 & 21, 2013 Class Officers Weekend

October 11-13, 2013 Homecoming - Dartmouth vs. Yale
Class of 85 - 50th Birthday Bash

November 9, 2013 Dartmouth vs. Cornell 
TELEVISED on NBC Sports Network at 4PM

November 27, 2013 Fall Term Ends

February 7-9, 2014 Plan Ahead!  Winter Carnival 2014

News from the Wire...

Mintz Levin Attorney Susan M. Finegan to Receive Women’s Bar Association 2013 Lelia J. Rob-
inson Award
Business Wire - Monday, June 24, 2013

Susan M. Finegan, a Member of the Litigation Section and the Pro Bono Partner of Mintz, Levin, Cohn, Ferris, 
Glovsky and Popeo, P.C., has been named a 2013 recipient of the Women’s Bar Association (WBA) of Massachu-
setts’ Lelia J. Robinson Award. One of just two women selected for this honor, Ms. Finegan and her co-recipient, 
Judith Olans Brown, will be recognized at the WBA’s Gala on November 12, 2013 at the Copley Marriott Hotel in 
Boston.

bMobilized Announces New CEO Mark Caron 
NEW YORK, July 16, 2013 /PRNewswire/

bMobilized, the leader in mobile solutions for small and medium-sized businesses, today announced the appoint-
ment of Mark Caron as chief executive officer.  Caron has led a number of successful startups in the mobile indus-
try, among them Omnipoint Communications, which Caron co-founded and led marketing and business develop-
ment. Omnipoint sold for over $6 billion and is now part of T-Mobile USA. Caron was also founder and CEO of 
MobileSpring/Ztango (now part of RealNetworks), which launched the first inter-carrier text messaging service and 
became one of the most profitable mobile startups of the last decade. His Snac Inc., a mobile widget provider, was a 
“Top Ten Mobile App of 2009 and won the “Best Mobile Innovator of 2009 award. “bMobilized provides a market-
leading mobile platform, and I am very excited to have the opportunity to work with such an experienced and dy-
namic team,” Caron said. “The company already has partnerships with several leading technology service providers 
around the globe, which gives us a great opportunity to grow in a market with surging global demand.” 
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